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It is essential for your work to align with the District Strategic Priorities, Board of Education’s Core Beliefs and 

Commitments, and Henry’s Plan of Action.  

 

District Priorities: 

●  Unify Henry County around excellence in public education 

●  Strengthen our core business of student learning 

●  Ensure a high performing environment for all students 

 

Core Beliefs and Commitments: 

●  Core Belief 1 

We believe each student can learn at or above grade level and will have an equal opportunity to do so. 
Commitment 
Each student will learn at or above grade level and have an equal opportunity to do so. 

●  Core Belief 2 

We believe family and community involvement is critical to student success. 

Commitment 

We will foster connections for families and community to support student learning.  

●  Core Belief 3 

We believe all learning environments should be supportive, safe, and secure. 
Commitment 
All school environments will be supportive, safe, and secure.  

●  Core Belief 4 

We believe effective teachers and leaders produce excellent results. 
Commitment 
We will recruit, support, retain, and recognize results-driven teachers and leaders. 
 

CIP Team Members 
Team Member Name School Leadership role 

Ms. TaMesha Hickey Head Counselor 
Ms. Lisa Boyd English Department chair 
Dr. Maxine Marks Instructional Lead Team, English Dept. representative 
Ms. Carla Keaton Academic Coach, Math 
Ms. Samantha Curtis Academic Coach, English 
Mr. Eric Oldfield Social Studies Department chair 
Ms. Kinsey Schultz Instructional Lead Team, Social Studies Dept. 

representative 
Ms. Lacey Crowe Instructional Lead Team, Science Dept. representative 
Ms. Laurie Tyson Fine Arts Department chair 
Ms. Gail Chapman CTAE Department chair 
Ms. Jennifer Coleman Academic Coach, Social Studies 
Dr. Andy Cooper Assistant Principal 
Mr. Cedric Nash Assistant Principal 
Dr. Tammy Daniels Assistant Principal 
Mr. Jerry Smith  Principal 
Ms. Valerie Brown Instructional Lead Team, World Languages Dept. 

representative 
Lt. Cmdr. Kim Woods ROTC chair 
Ms. Deaniss Dean Instructional Lead Team, Math Dept. representative 
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PART 1:  Comprehensive Needs Assessment  

●  Gather input from your staff by asking all certified employees to complete the Comprehensive Needs 
Assessment Survey (link provided via email).  This task must be completed by May 1, 2019. 

o Completed by each member of the Instructional Lead Team and then scores compiled by the 
principal to determine a school average, which was used in completing the following CSIP process.  

 
Coherent Instructional System: Summarize the coherent instructional system trends and patterns observed by 
the team while completing this section of the report. What are the important trends and patterns that will support 
the identification of student, teacher, and leader needs?  
  

 
After reviewing various data regarding LHS’s instructional system, it is evident that the expectations of the 2018-
2019 CSIP and Memo of Understanding have been attempted and/or implemented.  During 2018 - 2019, 
consistency of implementation of instructional practices was problematic in some classrooms due to the lack of 
fidelity of collaboration within a subject area. Furthermore, in some of the classrooms that have implemented the 
instructional expectations, the level at which the expectations have been implemented was not rigorous or 
challenging enough to impact significantly increased student achievement. Below are the school wide instructional 
strategies and programs that focus on increasing student achievement in all classes through clear and consistent 
expectations and should be included in the 2019 – 2020 school year instructional plan.   

●  Instructional Focus will occur on each Wednesday in all classes, and is a time to facilitate students’ progress 
towards mastery of standards through activities for acceleration and remediation of course standards.  

o Some examples of activities we should see in Instructional Focus time include: remediation via one-
on-one or small-group tutoring, revision, re-assessment, make-up work, self-reflection, progress 
review with students, enrichment of study, long-term project work, or preparation for future 
assessments. 

●  Benchmarks will be given at specific times determined by the Management Lead Team (MLT) to determine 
student knowledge and understanding allowing remediation/tutoring/instruction to take place prior to mid-
terms, final exams, EOCs, AP exams, etc. Benchmarks will be cumulative for what students have learned up 
to that point because it is important that students continue to build off their knowledge throughout the 
entire school year. The benchmarks will be for a grade, but it is up to the department and/or teacher to 
determine the weight. Data analysis will continue to be done in data talks using a uniform document. 
Teachers will work with students to determine standard-by-standard mastery based on benchmark results.  

●  Saturday Schools will be implemented at least 3 times in each semester (dates determined by MLT) to assist 
students who need extra help/tutoring/remediation. Departments will be responsible for submitting 
documentation of available opportunities for students at Saturday School. 

●  Administrators will talk to students about what they are learning, etc., using the 5x5 method. 

●  Administrators and Academic Coaches will engage teachers in unit planning/execution talks and data talks. 

●  Homeroom on Wednesdays should be designed and focused in such a way to meet the LHS Mission 
Statement “Luella High School will graduate each student: college, career, life-ready.” 

●  Administrators will monitor classrooms more frequently to ensure that the instructional expectations are 
being implemented. 

●  Information (unit plans, assessments, meeting notes, etc…)will be grouped and organized in a concise 
format within each department allowing administrators and teachers alike to have access to a central 
location for resources, planning documents, exam, and data. 

 

 
 
 

Effective Leadership System: Summarize the effective leadership system trends and patterns observed by the 
team while completing this section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs?  
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The data shows the overall organizational leadership trend is to expand upon a collaborative learning and leadership 
model for Luella High School.  For a number of years, teachers have worked in PLC’s to collaboratively create 
assessments and analyze student data.  Over the last couple of years these learning groups have been expanded upon 
by the creation of academic coaches in each core academic area.  These coaches have assisted individual teachers 
with setting learning goals and showing progress on their own professional development plans.  The administrative 
team at the school has continued professional development activities by working together in book studies and 
analyzing areas for leadership growth as a group in a formal fashion during weekly administrative meetings.   
 
The pattern continues to be to expand upon the learning and professional growth of all staff at Luella High School by 
providing multiple opportunities for all staff to participate in and share in   the instructional and cultural aspects of 
the organization.   Plans for upcoming school year include the continuation of expanding leadership opportunities 
by breaking the ILT into both an ILT and a new MLT.  The Instructional Lead Team will continue to own and 
monitor instructional school improvement through the monitoring of the CSIP and the growth and monitoring of 
the instructional aspects of the school.  The Management Leadership Team is added and will be tasked with a focus 
on school culture aspects of the building which will include school safety, scheduling and management of school 
events and daily schedules, and other ongoing cultural aspects within the school.  The addition of this team 
continues to expand the leadership opportunities for staff within the building.   
 
Another important addition to the leadership organization of the school, is the addition of the Principal’s Council 
this past school year.  Sixty students met with the principal on a monthly basis to discuss school policy and culture 
and were tasked with reporting back to their peers with school information.  This addition added to the student 
leadership of the school and will continue in the upcoming year. 
 

 
Professional Capacity System: Summarize the professional capacity system trends and patterns observed by the 
team while completing this section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs?  
 
 
The data collected from the 2018-2019 school year indicates that the professional capacity system implemented by 
the administrators and academic coaches moderately influenced student achievement and teacher growth. As a 
result of assisting teachers with their self-selected TKES goals through a coaching and self-paced professional 
development model and establishing protocols for discussions surrounding benchmark data, teachers began to 
create a stronger connection between their teaching practices and student achievement. In addition to the new 
professional development model and the data talks, further accountability was established during PLC meetings for 
both grade and content teams as well as during cross-curricular department meetings.  While there was an increase 
in student achievement as indicated by the End of Course exams in all but one content area, it has been observed by 
the team that further action is required to expand the connections teachers are making between their instructional 
decisions and student growth.  
 
In order to strengthen this connection, the following actions will be taken during the 2019-2020 school year:  

●  Greater accountability measures will be put into place to ensure that unit and daily plans accurately and 
consistently address the appropriate standards as outlined by both the GA DOE and the Henry County 
Learning Progressions. 

●  Data talks will be expanded to include formative and summative assessments leading up to the benchmark 
exams.  

●  A protocol will be established for teachers to use with their students in sharing assessment data beyond just 
the benchmark so that appropriate goals can be created and monitored by students to track progress 
towards mastery.  

●  Professional learning will be provided to assist teachers in further using the collected assessment data in 
order to differentiate instruction to enhance student growth as measured by the benchmarks.  

●  A continued focus will be placed on teacher autonomy over their professional learning so that more areas of 
need across the staff will be addressed in order to stimulate teacher growth at a higher capacity.      
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Family and Community Engagement System: Summarize the family and community engagement system 
trends and patterns observed by the team while completing this section of the report. What are the important trends 
and patterns that will support the identification of student, teacher, and leader needs?  
 

 
Luella High School uses a system of weekly updates to parents to keep them informed of events.  These updates are 
provided through a weekly email.  Other pertinent information is supplied on the school web page.  IC Telephone 
calls are utilized in conjunction with weekly emails.  Teachers are required to make phone and email contact with 
parents (to update/ inform them of student achievement concerns); documentation in Infinite Campus is 
required.  Information is updated regularly.   
 
Parents and community members are invited to participate on the school’s parent team (School Council) where 
stakeholders can hear and voice opinions on the workings of the school.  
 
The Principal will organize a forum of student representatives (Principal’s Council) where student stakeholders can 
have direct access to the Principal.  The student forum will help form policy, procedure, and management 
operational details.   This gives the school another level of transparency and gives both parent and student 
stakeholders access to the principal on a monthly basis. 
 
 

 
 

Supportive Learning Environment System: Summarize the supportive learning environment system trends 
and patterns observed by the team while completing this section of the report. What are the important trends and 
patterns that will support the identification of student, teacher, and leader needs?  
 

 
It is evident that a supportive learning environment will enhance academic achievement. After reviewing the 2018-
19 school year data, there were some practices that were highly beneficial in supporting our student educational 
growth and will continue to be implemented . However, there were concerns in certain areas, consequently, 
recommendations are made to address those issues. Although student referrals have decreased both in school 
suspension (ISS) and Out of School Suspension (OSS, students were still given multiple referrals due to class 
tardiness and unauthorized cell phone use in class. The senior student survey indicated that seniors felt unprepared 
to face real life challenges and that students all across the grade levels felt a lack in relevance between what they 
learn in school and what they experience in real life .The level of academic performance has improved  in certain 
core subject areas such as English , Science , Social Studies and Math. However, there is still room for improvement 
in some of these subject areas. 
 
To address these concerns , the following recommendations are as follows: 

●  A continued use of the Tardy Kiosk .The Kiosk played an integral part in lessening skipping and 
tardiness to classes.  

●  Continued Freshman Focus and Advisory, which helped to create a bond between teacher and 
students at different levels. This should be enhanced with incorporating Social & Emotional learning in 
Advisory classes 

●  Implementation of Skills based Classes in subject areas such as History/ Geography, Reading etc; 

●  Thematic Life skills awareness sessions at all levels with higher concentration at Senior level - while 
pulling on the resources of  Counselors and other resource personnel…( Thus creating relevance and 
alignment to life outside of the classroom) 

●  “Needs Assessment” survey given to students particularly at the beginning and end of the school year. 
(This will help to gain insight on the needs and expectations of the students, helping us to meet them where 
they are and take them to where they need to be.) 
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●  Establishing clear expectations of cell phone usage in the classroom this could begin by allowing 
them to put their phones in a designated area but out of reach while being silenced or turned off. (Like a 
testing scenario).  

o Also by establishing a “Tech Break” where they can check their phone for one minute every 30 
minutes and within a couple of weeks they can be awarded or given incentives for going the length 
of instructional time without needing it. This could help with decreasing the referrals for 
unauthorized cell phone usage in class which most times is categorized under (Behavior 
Detrimental to learning) 

●  Reintegration of Differentiated Instruction to help drive, challenge and maintain students interest 
level. (Connects with Peer Tutoring) 

●  Peer Tutoring- Implementing a more concerted effort in involving our students to take 
advantage of the NHS tutorial program offered at the school. (Where student tutor students …). 
Peer tutoring works best when students of different ability work together. Typical example is if a student 
excels in Math and another is excellent in English these two students can work together to help each other 
understand difficult concepts as well as deepen their knowledge of the subject.  

o Research has proven that everyone benefits, the school environment, the student and the teacher. 
Students result in higher academic achievement, improved relationships with peers, improved 
personal and social development as well as increased motivation amongst students. For the teacher, 
it provides an increased opportunity to individualize instruction, it increases facilitation of 
inclusion/mainstreaming, and opportunities to reduce inappropriate behaviors. (Topping 2008) 

o  
 
 
PART 2:  Data Analysis 
 

Summarize the student achievement trends and patterns. What are the important trends and 
patterns that will support the identification of student, teacher, and leader needs? 
 

 
Over the past two years (2018 and 2019), Luella High School’s Georgia Milestones proficiency levels have improved 
in six of seven EOC assessments.  Because Analytic Geometry was the test administered in 2018 and Geometry was 
the test administered in 2019, no comparison could be made. The scores for the Ninth Grade Literature EOC which 
was the target of one our 2018 CSIP goals increased 12.68 points in the Proficient/Distinguished areas, and  Algebra 
I which was the focus of another CSIP goal increased 8.02 points in the Proficient/Distinguished areas.  
 
The students’ performance on five other EOC assessments improved between 2.26 to 16.35 points. The only EOC 
that did not increase was Biology, and it decreased 6.39 points. Based on the data, the trend toward increased 
numbers of students performing in the Proficient/Distinguished range is moving upward, and in some cases such as 
Ninth Grade Literature and Composition and Economics, there is an increase in the percentage of students who 
performed at the Distinguished level. Even though LHS has shown marked improvement in the students’ 
performance on the majority of the EOC assessments, more students must move out of the beginning and 
developing range to the proficient and distinguished range.  

●  This means that it will be imperative that we continue to use benchmarks/school-based CFAs to assess the 

students’ mastery of the EOC content and employ the necessary adjustments to instruction to ensure that 

students actually acquire the content knowledge needed for them to perform at a more advanced level in the 

future.  

 
The 2018 CCRPI scores in some categories were good or acceptable; however, others were abysmal. In Content 
Mastery, we scored a 50.7 which means half of the students we serve demonstrated that they do not have the 
knowledge and skills necessary to enter the next grade, college, or career.  

●  Out of the four content areas tested, students performed their best in ELA and their worst in Science. 

However, in terms of Progress, LHS scored an 80.8 signifying that our students when compared to similar 

students in the state showed substantial growth in English Language Arts and Mathematics.  
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●  In the Readiness category, we scored a 76.7 indicating based on our literacy, student attendance, accelerated 

enrollment, pathway completion, and college and career readiness data, Luella High School students were 

involved in activities that were preparing them for and allowing them to demonstrate their readiness for the 

next level be it high school or college/career.  

●  The Closing the Gap score was the heartbreaker, for it was a 19.4 indicating that LHS had not done a 

sufficient job in making sure that all students and all subgroups made improvements in their academic 

achievement.  The only areas where we made some improvement were Social Studies for all students and 

Social Studies for Students with Disabilities.  

Luella High School is better than the scores represented in the 2018 CCRPI report which prompted us for the 2018-
2019 school year to develop a plan to assess student learning on a more frequent basis and to create targeted 
instruction based on that data to address the deficits of our students.   

 
Our students’ MAP Lexile scores in 9th grade ranged from -160 to 1755. Of the 319 ninth graders enrolled in Luella 
High School during the 2018-2019 school year, 46.3 percent of them had Lexile scores above 1050. However, 
alarmingly, fifty-four percent of the 9th graders had a Lexile score below 1050. Of the students who scored below 
1050, 86.5% have Lexile scores below 980.  The Read 180 program cannot help them. Even though some of our 
ninth grade students are faring well in terms of literacy, over 50% percent of them have some degree of difficulty 
with reading and comprehension which could very well impact what they do and how well they perform in their 
classes on a daily basis. This reality has prompted us to pursue more rigorously a solution to our students’ 
reading/comprehension problems. We must provide these students with some type of literacy program/curriculum 
and the human resources to execute it in order to help them to hone their reading skills, so they can tackle 
successfully the standards/curriculum for the new school year and beyond. MAP as a whole will be a point of 
reference to help us identify struggling students who could benefit from assistance in reading and math. 
 
The pass/failure rate for the 2018-2019 school year was a little interesting. Of the 1175 students enrolled in Luella 
High School at the end of the year, 336 students, 28.6%, of them failed at least one course. Several students failed as 
many as five of their seven courses. Some of these students were ninth graders who could have been affected due to 
their low Lexile scores which would definitely justify the implementation of a reading program/curriculum. Some 
students may have failed because they did not go to class or because they lacked the motivation to complete their 
work. If these last two reasons are possibilities, this would call for some type of intervention to get students to go to 
class daily and demonstrate their level of understanding and mastery of the standards/content for that particular 
course. The MTSS process with initiatives geared toward motivation may help these students. Again, human 
resources would be necessary to work with these students consistently and monitor their progress so that the 
necessary adjustments can be made to better ensure the students’ academic success.  
 
Once the administrative team, the instructional lead team, and the faculty reviewed the Spring 2018 EOC scores, it 
was evident that the 2018-2019 CSIP needed to focus on the EOC assessments that impact the Progress category 
which with a well-thought out and executed plan would help us to perform better in our CCRPI low performing 
categories.   

●  Since our students did not perform well on the Algebra I Milestones, we selected this particular EOC as the 

focus for one of our CSIP goals. This meant we had to implement various initiatives to help our students 

acquire the necessary knowledge and skills to successfully tackle any challenges they faced in terms of the 

standards and concepts in this course. First, we administered three benchmarks (CFAs), so that we could 

determine early on what the students had mastered and what they had not mastered so that we could 

intervene and/or accelerate according to what each individual student needed. We allowed data to drive the 

instruction. Prior to each benchmark assessment, Saturday School was offered so students could get more 

intensive, individualized assistance in a less taxing environment. In addition, IXL, an online math 

intervention program was purchased to help students practice EOC like math problems to better their 

understanding of the Algebra I concepts/standards. Out of all of the math students and courses that used 

IXL this year, the ninth graders, Algebra I, spent 5,185 hours of the total 9,194 hours practicing math. 

o Based on the 2019 EOC results, our Algebra I students increased from 6.0%t in Proficient and 

Distinguished to 14.02% which is a definite increase that could be contributed to the initiatives 

implemented this school year.  
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We need to continue to these initiatives with more fervency, so our students will experience improved academic 
progress. 

 
The MTSS Intervention data also revealed some pertinent information that will impact how we handle this process 
during the 2019-2020 school year. When we started school in August, there were 23 ninth graders in SST (Tier 3), 
and at the end of the school year, the same number of students remained. There were fourteen 10th graders, and 
that number decreased to 10. The number of 11th grade SST students started at six and went down to two. The 
number of 12th grade SST students started at four and ended with four students. This data makes sense because 
there are fewer students and/or more dismissals as the grade levels progress.  

●  However, the Tier 2 data tells a different story. In September, there were 32 ninth grade students on Tier 2, 

and at the end only two. The 10th grade started with 64 and ended with 57. The 11th grade began with 42 

and ended with 27. Oddly, 12th grade began with 18 and ended with 23. However, the real conundrum is the 

10th grade because the number of students should have decreased more as the year progressed. Often the 

10th grade year is the time students get stuck in the system and fail to move on to the 11th grade the next 

year.  

This pattern must be adjusted, and we have to find a way to get these students to the 11th grade with ease and totally 
prepared to engage in learning. 

 

 
 

Summarize the demographic trends and patterns. What are the important trends and patterns that 
will support the identification of student, teacher, and leader needs?  
 

Demographic Data Collected: 
 
Enrollment – On the first day of school (7/30/18) was 1194 and was 1175 on the last day of school (5/24/19). 
Throughout the school year, enrollment decreased consistently by 5-7 students/month.  
 
The ADM was 90% and the ADA 94.75%. 
 
Race/Ethnicity-Hispanic/Latino-136, American Indian or Alaska Native-1, Asian-48, Black or African American-804, 
Native Hawaiian or Other Pacific Islander-3, White-161, two or more races-57   
 
Gender-Female-627; Male 583 
 
Gifted-124 listed in IC as gifted 
 
ESE-129 students were listed in IC as special education qualified 
 
EL-29 students were listed as EL in IC 
 
504-29 students listed with a 504 flag 
 
Mobility Rates-113 students are recorded as moving or withdrawn due to lack of attendance or other circumstance for 
the year. 
 
Free/Reduced Lunch-448 free lunch/98 reduced lunch – 47% of LHS students have free/reduced lunch.  
 
Homeless-there were 31 students listed as having MV status or being homeless. 
 

 
Summarize school performance trends and patterns.  What are the important trends and patterns 
that will support the identification of student, teacher, and leader needs? 



 

9 | Page 
 

School Climate Data Collected: 

Data Metric 2018 – 2019 2017 – 2018 2016 - 
2017 

2015 - 
2016 

 

CCRPI School Climate 
rating 

 
 
 
 
 

Not available 
unit October 

2019 

3 out of 5 STARS  
(.1 away from a 4 
STARS rating) 

3 out of 5 
STARS 

3 out 
of 5 
STARS 

 

●  Star Rating  

●  Overall Climate score 83.1 80.5 80.9  

●  Student, Parent, Staff 
Survey 

64.4 62.8 59.5  

●  Discipline  80.4 76.3 80.9  

●  Safety and Substance 
Abuse 

92.7 94.7 92.4  

●  Attendance  95.1 94.7 92.4  

      
School Data 2018 – 2019 2017 – 2018 2016 - 

2017 
2015 - 2016 

●  Student Average Daily 
Attendance (ADA) 

94.7 94.9 93.6 

●  Teacher Daily 
Attendance 

97.7 97.7 95.2 

●  Total Referrals for the 
school year 

1246 
 

School 
Enrollment = 
1176 

880 
 

School 
Enrollment = 
1184 

1410 
 

School 
Enrollment 
= 1173 

●  Percentage of students 
with at least 1 referral 

39.7 28.4 36.5 

 
Staff Retention has remained stable over the last 3 school years around 90% 

 
Senior Survey – Class of 2019  

Survey questions Always Usually Rarely Never 

Do you feel the 
atmosphere/Environment at 
LHS is safe for students?  

16% 69% 15% 0% 

Do you think the school 
administration and faculty 
promote an acceptance of 
diversity?  

54% 31% 15%  

Do you think the rules at LHS 
are enforced fairly and 
consistently?  

4% 54% 30% 12% 

Have you learned to treat 
yourself and others with 
respect and understanding?  

68% 12% 12% 8% 

 

 
The school’s CCRPI Climate Star rating has 3 stars out of 5 stars for the last 3 years, remember that CCRPI data for 
school year 2018 – 2019 will not be available until October 2019.  

●  A review of the actual overall school climate score increased by 2.6 between SY17 and SY18. In SY18, the 

school missed earning a 3 star rating by one-tenth of a point – the closest to the 4 star rating that the school 

has been since the inception of CCRPI School Climate Rating.  
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●  There has been a 3 year continuous increase in the Student, Parent, Staff survey rating and in the CCRPI 

attendance rate.  

●  In the other 2 categories: Discipline, Safety and Substance Abuse, the school trend was varied incrementally.  

A review of the school data available from Infinite Campus indicate the following:  

●  Student Average Daily Attendance (ADA) has remained stable around 94%.  

●  Teacher Average Attendance increased by 2 percentage points from SY17 to SY18 and remained the same in 

SY19.  

●  Total disciplinary referrals decreased by over 500 from SY17 to SY18, yet increased by 366 from SY18 to 

SY19.  

o School enrollment remained constant between 1173 – 1184 for all 3 years.  

●  The percentage of students having had at least one disciplinary referral followed a similar trend to the trend 

in total disciplinary referrals.  

Staff retention has remained around 90% over the last three school years.  

As the Senior Survey for the Class of 2019 shows:  

●  85 % of graduating students reported feeling safe at school either always or usually. 

●  85% of graduating students reported that the administration and staff promoting the support of diversity 

either always or usually.  

●  80% of graduating students reported that they had learned to treat others with respect and understanding 

either always or usually.  

However, 42% of graduating students thought that rules were enforced fairly and consistently either rarely or never 
with 58% reported that rules were enforced fairly and consistently either always or usually.  

 
PART 3:  Strategic Planning Components for Personalized Learning Schools (Cohorts 15-19)  
From Luella High School – School Readiness Criteria (SRC):  
In order for our personalized model to be successful, we must establish high behavioral and academic expectations for 
both students and faculty that are consistent with and support personalization. 
  
Student Culture 
In order for students to maximize the opportunities offered through this personalized environment, they will need to 
develop specific skills, behaviors, and attitudes through a curriculum that gives students responsibility for their 
learning, instruction that requires students to work on complex tasks to produce high-quality outcomes, and 
assessments that develop student ownership of learning with ongoing feedback. 
 
The traits that will define our student culture will include: 

●  Student ownership/autonomy of their learning as demonstrated by mindful decision-making regarding 
learning paths, learning activities, goals, and assessments. 

●  Accountability as demonstrated by proper time management, timely completion of activities, and attendance. 

●  Self-awareness as demonstrated by students being able to self-identify their learning style, strengths, and areas 
that require more effort. 

●  Persistence as demonstrated by an unwillingness to give up when faced with difficulty, “grit” and 
determination to keep trying until you succeed, and an understanding that the more you work at something, 
the better you eventually will be at it. 

 
In addition to building this capacity in our students, we will eliminate the current prevailing attitude amongst students 
that they can fail a course and then make it up at a later time through summer school or credit recovery. In the long 
run, we expect to eliminate summer school and credit recovery as options, and a student will not move on to the next 
competency or level until mastery has been demonstrated. 
  
Teacher Culture 
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In order for teachers to facilitate student success, they will need to be open to new methods of instruction and 
assessment. They should feel free to experiment with new concepts in a supportive environment, free from professional 
consequences if success is not immediate. Extensive professional development will be provided to help facilitate the 
shift from teachers as imparters of knowledge to that of facilitators of learning.  An atmosphere of celebrating and 
sharing success among the staff will be cultivated throughout the school and incentivized through financial 
compensation. 
 
PART 4:  Prioritization of Identified Needs and Root Cause Analysis 

The LHS Instructional Lead Team, while divided into three separate working groups, made a list of the following 

Needs. Some Needs appeared on more than one group's list. The items from all lists were combined and others 

prioritized, which is how the chart: Prioritization of Identified Needs and Root Cause Analysis below was created.  

●  Areas of Literacy: cross-curricular literacy to impact milestone achievement 
o Increasing reading ability 

●  Biology: coming up with a protocol to help increase # of proficient students 
o Increasing biology scores 

●  Parent/community involvement: creating opp to involve parents, not only in academic  but also meeting the 
needs of parents...showing we care about them as people as well 

o Increasing parent/community participation 
o Parent/Community Involvement 

●  Professional development with data and communicating the data to both the students and across content 
(specifically the benchmark) teacher to student, teacher to admin, and teacher to teacher 

o Using data as a vehicle to address the needs...using professional learning as a vehicle to address the 
needs...more effective ways to collect data 

●  Advisory: expansion and planned out so it is specific to the grade levels and needs for each grade level  
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Overarching Need Root Cause(s) Prioritize and rank the 
needs based on severity of 

need and if the need is 
trending better or worse 

over time. 
 

Rank Order 1-5 
(1 being highest) 

 
Biology EOC scores  
 
Problem: Comparing 2019 Biology 
EOC data to 2017 data, proficient and 
distinguished scores have dropped by 
a combined 3% when all other EOC 
course data showed increase. 
 
Problem: the full group (ILT) agreed 
that the same general “problem” 
identified for Biology EOC is true 
with all EOCs.  
 

Why’s:  

●  Reading and being able to apply 

the concepts 

●  Literacy of terminology  

o lack of understanding of 

cause/effect and 

processes 

o student struggle with 

reading material and 

assessment questions 

●  Ineffective teacher collaboration 

●  Ineffective EOC preparation  

o Tests and EOC aligned 

but instruction/practice 

in class not aligned 

o instruction needed in 

reading of assessment 

questions 

●  Ineffective pacing guide 

(timing/sequencing/EOC-

alignment inconsistency)  

# 1 
 
Biology EOC scores dropped 
from SY18 – SY19. 
 
Improvement was shown in all 
7 other EOCs; however, school 
scores still lag behind state 
averages.  

 
Literacy rates 
 
Problem: EOC and MAP Lexile scores 
show a deficiency, and reading skills 
impact all academic courses. 

●  Social stigma 

●  Technology and 
entertainment use 

 
 

Why’s 

●  Students rarely read 

independently. 

o Students not exposed to 

reading at home 

o School does not have 

across-the-curriculum 

reading program 

●  Students struggle and shut down 

with frustration when being 

asked to read on grade level 

expected on EOC.   

o School is not providing 

effective instruction in 

reading skills (to 

students as well as 

teachers) 

o Lack of modeling 

effective reading 

strategies to teachers 

across all subject areas. 

# 2 
 
Data continue to indicate that 
school is making moderate 
gains in literacy according to 
9th and American Literature 
EOC Lexile scores.  
 
Yet, EOC and MAP Lexile 
scores indicate over 25% of 
students are not reading on 
grade level.  
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●  Low Lexile scores 

●  Lack of access to reading 

materials 

 

 
Advisory 
 
Problem: Advisory not be used 
consistently 

●  Due to surveys, students 

made their opinion known 

that they felt unprepared for 

everyday life after high 

school. 

Why’s 

●  Homeroom/Advisory teachers 

do not consistently execute 

social-emotional units that have 

been provided (9th grade – 

School Connect lesson).  

●  Lack of consistent planning for 

“real life” lessons.  

# 4 
Advisory is the period that 
LHS uses to deliver intentional 
social, emotional  life lessons – 
according to surveys, students 
indicate they are receiving 
enough “training in order to be 
prepared for life.”  
 

 
Communication between school 
and community  
 
Problem: Surveys seemed to 
indication communication between 
community and school led to lower 
community involvement. 
 
Problem: More emphasis on 
“parental engagement” in the 
students’ learning experience versus 
“parent involvement.” 

Why’s  

●  Parent schedules 

●  Parent does not understand 

their role for each grade level 

●  School has too much of a hands-

off approach with parents  

●  Misinformation and lack of 

communication between 

community and school led to 

lower community involvement.  

# 3 
Improving upon 
communication at all levels 
would probably raise the 
school’s CCRPI Climate rating 
from 3 star to 4 star.  
 
 

 
More effective use of uses of 
data 
 
Problem: Much data is now created 
and use inconsistently. 

●  Using data as a vehicle to 

address the needs...using 

professional learning as a 

vehicle to address the 

needs...more effective ways 

to collect data 

 
 
 

Why’s 

●  Teachers do not have enough 
time to analyze data and then 
apply results 

●  Data is inconsistently gathered 
among various departments, 
courses, grade levels, etc… 

●  No consistent repository for data 
that can easily be accessed by 
all, as needed.  

●  Staff members do not know how 
to complete data analysis and 
then apply to classroom 
interventions or activities.  

 

# 5 
Now that faculty and students 
have become more acclimated 
to our producing data - - all 
groups now need to analyze 
data and use it to make 
indicated changes more 
effectively.  
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Student Performance Goal: 
Luella High School will increase EOC scores by 7% in the areas of proficient and distinguished learners. An 
upward trend should be noticeable in levels 2-4 of  the EOC scores. 
 
 

HCS Strategic Priority: 

●  UNIFY Henry County around excellence in public education 

●  STRENGTHEN our core business of student learning. 

ENSURE a high performing environment for all students 

HCS Core Beliefs and Commitments: 

●  Core Belief: We believe each student can learn at or above grade level and will have an equal opportunity to do so. 

o Commitment: Each student will learn at or above grade level and have an equal opportunity to do so. 

●  Core Belief: We believe family and community involvement is critical to student success. 

o Commitment: We will foster connections for families and community to support student learning. 

●  Core Belief: We believe all learning environments should be supportive, safe, and secure. 

o Commitment: All school environments will be supportive, safe, and secure. 

●  Core Belief: We believe effective teachers and leaders produce excellent results. 

Commitment: We will recruit, support, retain, and recognize results-driven teachers and leaders. 

EOC: In each EOC course, student scores will reflect 7% shift upwards in levels 2-4 of EOC scores. 

Actions, Strategies, and 
Interventions 

Expected Learning 
Outcomes of Actions, 
Strategies, and/or 
Interventions 

Professional Learning 
Needed: 

Methods of Monitoring: 

● Implement 
collaborative 
planning that uses 
data to drive 
instruction and 
interventions 

● Ensure that learning 
activities, 
formatives, 
summatives, 
Benchmarks align 
with the GA & Henry 
Learning and 
Teaching Standards 

● Use IF, warm 
up/bell ringers for 
mock EOC practices 
using the question 
format/type from 
the EOC 

● Ensure that 
questions on 
assessments align 

● Overall: 7% shift 
upwards in levels of 
EOC scores 

● Students showing 
improvement on 
mastering the 
standards 
throughout the year 
on each assessment 

● Students will be 
familiar with the 
EOC formatting and 
question type 

● Summative and 
formative 
assessment 
development 
training for teachers 
on assessment 
creation 

● Rubric development 
training for teachers 

● Professional 
development for 
teachers to unpack 
and align the 
standards to the 
activities, 
formatives, 
summatives, and 
Benchmarks 

● Training on using 
effective data 
collecting programs: 
Socrative, Google 
Forms, and 

● Dept chair will 
monitor lesson plans 
using a schoolwide 
rubric to ensure it’s 
aligned with the GA 
& Henry County 
Teaching and 
Learning Standards 

● Data analysis of 
student performance 
on formative and 
summative 
assessments will 
occur in Professional 
Learning 
Communities 

● Data talks with  
administrator 
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with the EOC 
question 
format/type 

● Using Benchmarks 
as EOC practice and 
data collection 

● Student annotating 
skills to break down 
questions to 
determine the key 
information 

Illuminate 
● Training on 

conferencing and 
feedback (idea: 
student group 
conferencing) 

● Shadowing teachers 
who do the above 
effectively  

 

Student Performance Goal: 
Increase the percentage of stakeholders engaged in the school community (SPTC attendance, Parent Universities, 
Community Nights, Student-led conferences, School Council, etc.) to achieve the status of becoming a 4-star school. 

HCS Strategic Priority: 

●  UNIFY Henry County around excellence in public education 

●  STRENGTHEN our core business of student learning. 

ENSURE a high performing environment for all students 

HCS Core Beliefs and Commitments: 

●  Core Belief: We believe each student can learn at or above grade level and will have an equal opportunity to do so. 

o Commitment: Each student will learn at or above grade level and have an equal opportunity to do so. 

●  Core Belief: We believe family and community involvement is critical to student success. 

o Commitment: We will foster connections for families and community to support student learning. 

●  Core Belief: We believe all learning environments should be supportive, safe, and secure. 

o Commitment: All school environments will be supportive, safe, and secure. 

●  Core Belief: We believe effective teachers and leaders produce excellent results. 

Commitment: We will recruit, support, retain, and recognize results-driven teachers and leaders. 

School Climate: Increase the percentage of stakeholders engaged in the school community (SPTC attendance, Parent 
Universities, Community Nights, Student-led conferences, School Council, etc.) to achieve the status of becoming a 4-star 
school. 

Actions, Strategies, and 
Interventions: 
 

Expected Learning 
Outcomes of Actions, 
Strategies, and/or 
Interventions 

Professional Learning 
Needed: 

Methods of Monitoring: 

● Increase 
social media presence 

● Provide schedules for 
parents/guardians of 
their students’ schedule 

● Host Parent Universities 
and Student-Parent-
Teacher Conference 
Nights to provide 
important grade level 
and subject based 

● Increased 
parent 
involvement 

● Increased 
awareness of 
academic 
expectations 

 

● Relationship 
Building and 
professional 
communication 
Professional 
Learning  
courses needed 

 
 
 

● Measured by school the 
results of School Climate 
Survey.  

● Allow parents and 
students to complete 
surveys after Student-
Parent-Teacher 
conferences and Parent 
Universities 
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information.  
● Encourage students and 

parents to sign up for 
grade level Reminds 

● Allow parents to 
complete Needs 
Assessments prior to 
Parent Universities and 
Student-Parent-Teacher 
Conferences 

● Cooperative agreement 
between student, parent, 
and teacher, including 
“way ahead” (or 
progress) after each 
meeting 
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Student Performance Goal: 
Each ninth grade student of 2019-2020 school year will make a 15% increase from their 8th grade EOG Lexile score to 
their 9th grade Lexile score as reported on their ELA EOC.  
 

HCS Strategic Priority: 

●  UNIFY Henry County around excellence in public education 

●  STRENGTHEN our core business of student learning. 

ENSURE a high performing environment for all students 

HCS Core Beliefs and Commitments: 

●  Core Belief: We believe each student can learn at or above grade level and will have an equal opportunity to do 

so. 

o Commitment: Each student will learn at or above grade level and have an equal opportunity to do so. 

●  Core Belief: We believe family and community involvement is critical to student success. 

o Commitment: We will foster connections for families and community to support student learning. 

●  Core Belief: We believe all learning environments should be supportive, safe, and secure. 

o Commitment: All school environments will be supportive, safe, and secure. 

●  Core Belief: We believe effective teachers and leaders produce excellent results. 

Commitment: We will recruit, support, retain, and recognize results-driven teachers and leaders. 

Literacy: Each ninth grade student of 2019-2020 school year will make a 15% increase from their 8th grade EOG 
Lexile score to their 9th grade Lexile score as reported on their ELA EOC.  

Actions, Strategies, and 
Interventions 

Expected Learning 
Outcomes of Actions, 
Strategies, and/or 
Interventions 

Professional Learning 
Needed: 

Methods of Monitoring: 

● Reading classes 
targeting severely 
below reading levels  

● Read 180 for 
moderately below 
reading level  

● Use MAP and 
reading assessment 
data to provide 
remediation and 
acceleration 

● Emphasis on 
independent reading 
in ELA classes 

● Cross-Curricular 
Reading Strategies 

● School-wide Reading 
Initiative During 
Wednesday Advisory 
(develop reading 
committee)  

● Invite guest speakers 

● Increase of 
students reading 
at grade level or 
above 

● Increase of student 
motivation for 
reading 
independently  

● Increase in the 
comprehension of 
content-related 
reading  

● Increase of 
community 
involvement  

● Using assessment 
data to 
differentiate 
instruction  

● Teaching reading 
across different 
content areas  

● Vocabulary 
Teaching 
Strategies  

● Literacy assistance 
from coaches  

 

● Reading Climate Survey 
○  August 
○  December  
○  April/Map 

● MAP Scores  
○  Fall 
○  Winter 
○  Spring 

● EOC Scores  
○  May/June 
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to promote different 
aspects of literacy 
(including parents)  

 
 
 


